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PRINCETON ISD POSITION STATEMENT 
 

In accordance with Texas Education Code Sec. 38.003, Princeton ISD will provide a program for 

the educational development of students who are determined to have dyslexia or a related 

disorder.   

 

The purpose of this handbook is to: 

 

 Provide a summary of state laws and requirements for serving students who are 

determined to have dyslexia or a related disorder and clarify how PISD will carry out 

these requirements. For greater detail, please refer to the Dyslexia Handbook 2018 

Update from the Texas Education Agency. 

 

DEFINITION 
 

The Texas Education Code (Sec. 38.003) states that: 

 “Dyslexia” means a disorder of constitutional origin manifested by a difficulty in learning 

to read, write, or spell, despite conventional instruction, adequate intelligence, and 

sociocultural opportunity. 

 “Related Disorders” include disorders similar to or related to dyslexia, such as 

developmental auditory imperception, dysphasia, specific developmental dyslexia, 

developmental dysgraphia, and developmental spelling disability. 
 

CHARACTERISTICS OF DYSLEXIA   from the Dyslexia Handbook – (TEA, 2018 Update) 
 

Students identified as having dyslexia typically experience primary difficulties in phonological 

awareness, including phonemic awareness and manipulation, single-word reading, reading 

fluency, and spelling. Consequences may include difficulties in reading comprehension, written 

language, and limited vocabulary growth. These difficulties are unexpected for the student’s age 

and educational level and are not primarily the result of language difference factors. 

Additionally, there is often a family history of similar difficulties. 
 

The following are the primary reading/spelling characteristics of dyslexia: 
 

 Difficulty reading words in isolation 

 Difficulty accurately decoding unfamiliar words 

 Difficulty with oral reading (slow, inaccurate, or labored without prosody) 

 Difficulty spelling 
 

The reading/spelling characteristics are most often associated with the following: 
 

 Segmenting, blending, and manipulating sounds in words (phonemic awareness) 

 Learning the names of letters and their associated sounds 

 Holding information about sounds and words in memory (phonological memory) 

 Rapidly recalling the names of familiar objects, colors, or letters of the alphabet (rapid 

 naming) 
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PISD GOALS FOR EDUCATING THE DYSLEXIC STUDENT 
 

1. Conduct screening, formal assessments, and evaluations to identify students that exhibit 

dyslexia and related disorder tendencies. 

2. Provide a comprehensive dyslexia program and/or instructional options to serve the 

individual needs of students in grades K – 12 who have been identified as having 

dyslexia or related disorder. 

3. Conduct progress monitoring to ensure the ongoing effectiveness of the instructional 

supports provided. 

 

PISD GUIDELINES AND PROCEDURES FOR THE IDENTIFICATION, 

ASSESSMENT, AND EVALUATION OF STUDENTS WITH DYSLEXIA 
 

According to The Dyslexia Handbook 2018 Update, the identification, evaluation, and provision 

of services for students with dyslexia are guided by both Section 504 of the Rehabilitation Act 

of 1973 (§504) and the Individuals with Disabilities Education Act (IDEA). Therefore, the 

evaluation should be conducted through §504 procedures or through IDEA. The law that applies 

to an individual student is determined by data and the student’s individual needs. According to 

TEA, dyslexia identification and intervention most often happen through general education 

rather than special education, however; PISD will make both options available for a dyslexia 

evaluation. 
 

IDENTIFICATION METHODS  
 

1. Screening 
 

Dyslexia screening is a tool for identifying children who are at risk of having dyslexia, 

particularly in preschool, kindergarten, or first grade. This screening does not “diagnose” 

dyslexia. Rather, it identifies “predictor variables” that raise red flags, so parents and teachers 

can intervene early and effectively.  

 

Screening Administrator 

PISD ensures that appropriately trained and qualified individuals administer and interpret the 

results of the selected screening instrument. (Note: An educational aide is not eligible to 

administer or interpret the dyslexia screening instrument.) Individuals selected to administer and 

interpret the screening instrument shall meet the following qualifications: 
 

 An individual who is certified/licensed in dyslexia; or 

 A classroom teacher, preferably the student’s current teacher, who holds a valid 

certification for kindergarten and grade 1. 
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Screening Tools 
 

PISD screens for dyslexia in the following two ways: 
 

Screening Requirements 
Dyslexia Screening   

 (TEC) §38.003 
Reading Diagnosis 

 TEC §28.006 
Texas Education Code (TEC) §38.003 requires 

that all kindergarten and first-grade public 

school students be screened for dyslexia and 

related disorders. 
 

Timeline:  

 TEC §38.003 mandates that kindergarten 

students be screened at the end of the 

school year.  

 The SBOE has determined that the 

screening of first-grade students can begin 

anytime in the fall as the teacher deems 

appropriate, but no later than January 31 of 

each year so that reading difficulties can be 

addressed in a timely manner. 

 Additionally, the law requires that all 

students beyond first grade be screened or 

tested as appropriate.  

 

A related state law adds an additional layer to 

screening requirements for public school 

students. TEC §28.006, requires each school 

district to administer to students in 

kindergarten, first grade, and second grade a 

reading instrument to diagnose student reading 

development and comprehension.  
 

This law also requires school districts to 

administer a reading instrument at the 

beginning of seventh grade to students who did 

not demonstrate reading proficiency on the 

sixth-grade state reading assessment.  

 

The district is required to report the results of 

these reading instruments to the board of 

trustees, TEA, and the parent or guardian of 

each student.  

Required Statewide Diagnostic Instruments 
The following diagnostic instruments serve both laws for dyslexia screening and reading diagnosis: 

 

Kindergarten: Texas Kindergarten Entry Assessment (TX-KEA)  

Grades 1 & 2: Texas Primary Reading Inventory (TPRI)  

 

Screening Interpretation: 

According to TEA, there is no definitive test score that invariably identifies dyslexia. Dyslexia is 

a neurobiological disorder that exists along a continuum of severity. This makes the 

identification of dyslexia more challenging than identifying other forms of disability. The 

purpose of screening is to differentiate a smaller set of individuals who may be at risk for 

dyslexia. However, it is key to remember that “screening” represents the initial step in the 

process.  

 

As with any evaluation, it is important to administer and interpret the screening instrument with 

fidelity, adhering to the cut points established by the published screening instrument. In general, 

students scoring below the publisher-determined cut point are considered “at risk” for dyslexia, 

while those who score above the cut point are considered “not at risk” for dyslexia.  

 

Student Support Team (SST) 

The Student Support Team (SST) is a group of professionals on each campus whose primary 

responsibility is to address the needs of students experiencing difficulty in the educational 
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environment. If the screening results reveal that a student is “at risk” for dyslexia, a meeting shall 

be scheduled with the SST team to make informed decisions regarding whether a student exhibits 

characteristics of dyslexia. The team may consist of the student’s classroom teacher, the dyslexia 

specialist, the individual who administered the screener, a representative of the Language 

Proficiency Assessment Committee (LPAC) (as appropriate), and an administrator. Most 

importantly, this team must consist of qualified individuals who— 

 

 have knowledge of the student; 

 are appropriately trained in the administration of the screening tool; 

 are trained to interpret the quantitative and qualitative results from the screening 

process; and 

 recognize characteristics of dyslexia. 

 

Screening should never be the final determination of whether a student has dyslexia. Subsequent 

consideration of additional data, such as academic performance, are collected and reviewed by 

the SST to determine next steps. If the SST determines from the screening results and other data 

that dyslexia is suspected, a referral for a formal dyslexia evaluation shall be initiated under §504 

or under IDEA if dyslexia and a corresponding need for special education services are suspected. 

However, any student may be referred for an evaluation for dyslexia at any time, regardless of 

the results of the screening instrument.  

 

2. Response to Intervention (RTI) 

 

Through a three tiered intervention process, teachers can document students’ learning 

difficulties, provide ongoing assessment, and identify students at risk for dyslexia or related 

disorders. (See PISD RTI Handbook).  

 

 TIER 1: Tier 1 interventions typically occur in a general education classroom with 

documented teacher observations and provision of accommodations to support a struggling 

student in the classroom.  

 TIER 2: If tier 1 interventions are proven unsuccessful in the classroom, students are 

progressed to tier 2, which involves an RTI referral to the SST Team and the provision of 

formal, measurable interventions and scheduled follow-up meetings for progress monitoring.   

 TIER 3: If tier 2 interventions are proven unsuccessful, the SST shall consider the student 

for tier 3 interventions under §504 if dyslexia is suspected or under IDEA if dyslexia and a 

corresponding need for special education services are suspected.  At that time a student may 

be referred for a formal evaluation for dyslexia or other related disorders. 

  

It is important to note that progression through RTI is NOT required in order to begin the 

identification of dyslexia. The use of tiered intervention may be part of the identification and 

data collection process, but it is not required and must not delay or deny an evaluation for 

dyslexia, especially when parent or teacher observations reveal the common characteristics of 

dyslexia. Parents/guardians always have the right to request a referral for a dyslexia evaluation at 

any time. 
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REFERRAL PROCESS 

 

Students may be referred for dyslexia evaluation from kindergarten through grade 12 by the SST 

or any professional staff member, family member, or self.  Referrals shall be given to the 

Campus RTI Coordinator, who will schedule an SST meeting, consisting of a team of persons 

with knowledge of the student to discuss data collected and the implications of that data. 

 

1. PISD Referral For Special Programs Services Packet  

 

 When the Data Lead ONLY to Suspicion of Dyslexia or a Related Disorder 

If—based on the data—the SST suspects that a student has dyslexia or a related disorder but 

does not believe that special education is necessary to meet the student’s educational needs, 

the SST must refer the student for an evaluation under §504, following the guidelines 

outlined in the PISD Section 504 Handbook.  

 The Campus §504 Coordinator shall notify the student’s parent or guardian of the 

proposal to assess the student for dyslexia and obtain verbal consent.  

 The Campus §504 Coordinator will collect relevant data and follow the instructions 

contained in the Referral for Special Programs Services packet requesting a dyslexia 

evaluation and submit it to the PISD Special Programs Department with all data and 

completed forms attached.  

 A trained diagnostician or certified educator will be scheduled to conduct the formal 

assessment and will obtain informed written consent from the parent to be on schedule 

with timelines. 

 The assessment results and recommendation will be returned to the Campus §504 

Coordinator, who will schedule a meeting of the §504 Committee to review and make an 

evaluation.  

 If the student qualifies as a student with dyslexia, the student may receive dyslexia 

instruction and accommodations under §504. 

 

 When the Data Lead to a Suspicion of Dyslexia or a Related Disorder AND the Need for 

Special Education Services 

If the SST determines that the data lead to the suspicion of dyslexia and that special 

education services are necessary to provide specially designed instruction, the SST must refer 

the student for an evaluation under IDEA, following the guidelines outlined in the PISD 

Special Education Handbook.  

 The Campus RTI Coordinator shall notify the student’s parent or guardian of the 

proposal to assess the student for dyslexia and obtain verbal consent.  

 The Campus RTI Coordinator will collect relevant data and follow the instructions 

contained in the Referral for Special Programs Services packet requesting a full and 

individual evaluation (FIE) including a dyslexia evaluation and submit it to the PISD 

Special Programs Department.  

 A trained diagnostician or certified educator will be scheduled to conduct the formal 

assessment and will obtain informed written consent from the parent to be on 

schedule with timelines. 

 The Special Programs Department will schedule an ARD committee meeting at the 

student’s campus to discuss the assessment results, evaluate if the student qualifies as 
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a student with dyslexia and if the student’s disability qualifies for special education 

services.  

 It is important to note that a student with dyslexia who is served through special 

education should also receive dyslexia instruction that is individualized to meet the 

student’s unique needs. 

 

2. Data Gathering – In addition to the Referral for Special Programs Services packet, the 

campus coordinator initiating the referral shall gather and submit information from 

cumulative data, environmental and socioeconomic factors, and language proficiency to be 

included in the diagnostician’s assessment. Note: Items marked with (*) can be obtained by 

the diagnostician electronically through PEIMS or Frontline. 

 

Cumulative Data Sources 
 Vision/Hearing screening 

 Teacher/Parent surveys 
 Academic progress reports (report cards)* 

 Samples of schoolwork 

 Results of kindergarten-grade 1 screening (Istation) 

 K–2 reading instrument results (Istation) 

 7th-grade reading instrument results  

 State student assessment results*  

 Six weeks test results 

 School attendance* 

If applicable: 

 
 RTI: Accommodations or interventions provided and 

student’s response to the instruction* 

 Full Individual and Initial Evaluation (FIE)*  

 Speech and language assessment* 

 Language proficiency records such as home language 

survey and assessments*  

 Gifted/talented assessments 

 Outside evaluations 

 

 

ASSESSMENT PROCEDURES 

 

1) Timelines: When a referral for a dyslexia evaluation is made under IDEA, Texas law 

establishes that consent must be obtained within 15 school days, a full individual and initial 

evaluation (FIE) must be completed within 45-school days from the time the district receives 

consent, and within 30 calendar days of completion of the written evaluation report, the ARD 

committee will determine if the student has a disability. Under §504, however, the law does 

not require specific timelines. Therefore, it is recommended to consider the same timelines 

Texas has established for special education evaluations through TEC §29.004(a). 

 

2) Parent Notification and Consent: Before an identification or assessment procedure is used 

selectively with an individual student, the diagnostician or trained certified teacher 

administering the assessment shall obtain informed written consent from the parent or 

guardian to assess the student for dyslexia, with the option to include an FIE. Informed 

written consent shall be obtained following the guidelines and procedural safeguards outlined 

for §504 or IDEA, depending on which program the referral is made. 

 

3) Frontline Education Records: After receiving the referral from the campus and parental 

consent for assessment, the Special Programs Department will create an initial profile for the 

student in Frontline for §504 or IDEA, depending on which program the referral is made. 

 

4) Formal Assessment: An educational diagnostician or certified educator, specially trained in 

assessing dyslexia and related disorders, will administer assessments in the following areas 
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as recommended in the Dyslexia Handbook 2018 Update for students with dyslexia or related 

disorders: 

  

Areas for Evaluation 
Academic Skills Cognitive Processes Possible Additional Areas 

 Letter knowledge (name and 

associated sound) 

 Reading words in isolation 

 Decoding unfamiliar words 

accurately 

 Reading fluency (rate, 

accuracy, and prosody are 

assessed) 

 Reading comprehension 

 Spelling 

 Phonological/phonemic 

awareness 

 Rapid naming of symbols or 

objects 

 Vocabulary 

 Listening comprehension 

 Verbal expression 

 Written expression 

 Handwriting 

 Memory for letter or symbol 

sequences (orthographic 

processing) 

 Mathematical 

calculation/reasoning 

 Phonological memory 

 Verbal working memory 

 Processing speed 

 

EVALUATION 

 

While each law has specific requirements regarding the identification of dyslexia, decisions must 

be made by either a committee under §504 or an ARD committee under IDEA. Assessment 

results will be returned to the appropriate committee. Committee members should have 

knowledge regarding the reading process, dyslexia and related disorders, dyslexia instruction, 

and district, state, and federal guidelines for evaluation. In order to make an informed 

determination, each committee must include certain required members, but are not limited to, 

individuals who are knowledgeable about the following:  

 Student being evaluated 

 Evaluation instruments being used 

 Meaning of the data collected 

 

For ELs, a member of the LPAC must be part of either the §504 or ARD committee. 

PISD procedures and guidelines for LPAC, §504, and ARD committee meetings are outlined in 

the district handbooks for these programs.  

 

Review and Determination of Data and Assessments 

To appropriately understand evaluation data, the committee of knowledgeable persons (§504 or 

ARD) must interpret test results in light of the student’s educational history, linguistic 

background, environmental or socioeconomic factors, and any other pertinent factors that affect 

learning.  
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The committee must first determine if a student’s difficulties in the areas of reading and spelling 

reflect a pattern of evidence for the primary characteristics of dyslexia with unexpectedly low 

performance for the student’s age and educational level in some or all of the following areas: 
 

 Reading words in isolation 

 Decoding unfamiliar words accurately and automatically 

 Reading fluency for connected text (both rate and/or accuracy) 

 Spelling (An isolated difficulty in spelling would not be sufficient to identify dyslexia.) 

 

If the student’s difficulties are unexpected, in relation to the student’s other abilities, 

sociocultural factors, language difference, irregular attendance, or lack of appropriate and 

effective instruction, the committee (§504 or ARD) must then determine if the student has 

dyslexia by considering the following questions: 

 

Questions to Determine the Identification of Dyslexia 
 

1. Do the data show the following characteristics of dyslexia? 

 Difficulty with accurate and/or fluent word reading 

 Poor spelling skills 

 Poor decoding ability 

 

2. Do these difficulties (typically) result from a deficit in the phonological component of 

language? (Please be mindful that average phonological scores alone do not rule out 

dyslexia.) 

 

3. Are these difficulties unexpected for the student’s age in relation to the student’s other 

cognitive abilities and provision of effective classroom instruction? 

 

 

 Evaluation by §504 Committee 

 If the student has dyslexia, the committee also determines whether the student has a 

disability under §504. A student is disabled under §504 if the physical or mental 

impairment (dyslexia) substantially limits one or more major life activities, such as the 

specific activity of reading. For eligible students, the §504 committee will develop the 

student’s Section 504 Plan, which must include critical, evidence-based components of 

dyslexia instruction and delivery as appropriate to meet the individual needs of the 

student. The §504 Plan will be reviewed annually, and revision will occur as the 

student’s response to instruction and use of accommodations, if any, is observed.  

 If the §504 committee does not identify dyslexia, but the student has another condition 

or disability that substantially limits the student, eligibility for §504 services related to 

the student’s other condition or disability should be considered. (This is a separate 

determination from the determination that the student has dyslexia). 

 NOTE: If a student has previously met §504 eligibility and is later identified with 

dyslexia, the §504 committee should include dyslexia instruction and accommodations 

in the §504 Plan.  
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 Evaluation by the Admission, Review, and Dismissal (ARD) Committee 

 If the process of identification is initiated under IDEA, within 30 calendar days of 

completion of the written evaluation report, the ARD committee will determine whether 

a student who has dyslexia is eligible under IDEA as a student with a specific learning 

disability (19 TAC §89.1011(d)). A student with dyslexia has a disability under IDEA if 

the student meets the criteria for a specific learning disability and, because of dyslexia 

or a related disorder, needs special education. Dyslexia, dyscalculia, and dysgraphia are 

conditions that could qualify a child as a child with a specific learning disability (SLD) 

under IDEA.  

 If a student with dyslexia is found eligible for special education, the ARD committee 

will develop the student’s Individual Education Plan (IEP), which must include 

critical, evidence-based components of dyslexia instruction and delivery as appropriate 

to meet the individual needs of the student. The IEP will be reviewed annually, and 

revision will occur as the student’s response to instruction and use of accommodations, 

if any, is observed. 

 NOTE: If a student has previously met special education eligibility and is later 

identified with dyslexia, the ARD committee should include in the IEP goals that reflect 

the need for dyslexia instruction and determine the least restrictive environment for 

delivering the student’s dyslexia intervention. 

 

PROVISION OF SERVICES  
 

In determining appropriate provision of services, PISD shall consider the impact a student’s 

reading difficulties have on access and participation in the general curriculum and the types of 

interventions and supports necessary to appropriately serve the student. Princeton ISD offers a 

continuum of services for a student identified with dyslexia or related disorder.  Possible 

supports and interventions are as follows: 

 

PISD Dyslexia or Related Disorder Services 
Depending on educational need, students may receive one or more services. Each are explained below. 

Standard 

Protocol 

Dyslexia 

Instruction 

Program 

 

Special 

Education 

 

Content Mastery 

Center 

(CMC) 

 

Classroom 

Accommodations 

 

Accommodations 

for State 

Assessments 

 

Standard Protocol Dyslexia Instruction Program 

Upon initial identification of dyslexia, the §504 or ARD committee will determine if the student 

would benefit from a standard protocol dyslexia instruction program. A standard protocol 

dyslexia instructional program must be explicit, systematic, and intentional in its approach. This 

instruction is designed for all students with dyslexia and will often take place in a small group 

setting. Standard protocol dyslexia instruction must be— 
 

• evidence-based and effective for students with dyslexia; 

• taught by an appropriately trained instructor; and 

• implemented with fidelity. 
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This table reflects the appropriate reading instruction and delivery for students identified with 

dyslexia as recommended in Chapter IV of the TEA Dyslexia Handbook.  

 

Critical, Evidence-Based 

Components of Dyslexia Instruction 

Delivery of Dyslexia Intervention 

 Phonological awareness 

 Syllabication 

 Orthography 

 Morphology 

 Syntax 

 Reading comprehension 

 Reading fluency 

 Simultaneous, multisensory (VAKT) 

 Systematic and cumulative—multisensory 

language instruction  

 Explicit instruction 

 Diagnostic teaching to automaticity 

 Synthetic instruction 

 Analytic instruction 

Descriptions for each component can be found in the TEA Dyslexia Handbook. 

 

In accordance with 19 TAC §74.28(e), PISD has purchased an evidence-based reading program 

for students with dyslexia and related disorders that incorporate the appropriate reading 

instruction and delivery as described above. Princeton ISD has adopted the Barton Reading and 

Spelling System and the Take Flight Curriculum  for grades K-12. Students who are determined 

to need a dyslexia instructional program will be served in the following ways by a Certified 

Academic Language Therapist:  

 

PISD Dyslexia Instruction Program Services 
Grades Period # Days # Minutes 

K-5 Pride Time 3 45 

6-8 Elective Period 5 45 

9-12 Pride Time 5 25 
 

Once students have successfully completed an instructional program for dyslexia, other 

specialized dyslexia interventions shall be provided as determined by the §504 or ARD 

committee. 

 

Special Education Services 

Any time it is suspected that a student who is identified with dyslexia requires special education 

or related services to provide appropriate reading supports and interventions, a referral for a full 

and individual evaluation (FIE) shall be initiated with parent permission to determine eligibility 

for services under IDEA as a student with a specific learning disability. This evaluation will not 

only determine eligibility for services under the IDEA but will produce data and 

recommendations to inform interventions and service delivery. A student with dyslexia does not 

need to present with a second potentially disabling condition to be considered for eligibility 

under the IDEA. It is important to note that students with dyslexia provided services under the 

IDEA must receive access to instructional programs that comply with the SBOE rules and 

procedures concerning dyslexia as determined by the ARD committee. These students could 

receive any dyslexia interventions and supports that are available within the general education 

setting as part of a continuum of services.  
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Content Mastery Center (CMC) 

The Content Mastery Program is an instructional support service for identified §504 and special 

education students who receive their primary instruction in the general education setting. The 

content mastery teacher works with the general education teacher to provide the academic 

support for students with learning disabilities to master curriculum objectives. Students receive 

instruction in the regular education classroom and go to the content mastery class for one-on-one 

and small group support on independent work as needed. 

 

Classroom Accommodations 

Classroom accommodations provide the student with effective and equitable access to grade-

level or course instruction in the general education classroom. Accommodations are changes to 

materials, actions, or techniques, including the use of technology, that enable students with 

disabilities to participate meaningfully in grade-level or course instruction. Decisions about 

which accommodations to use are very individualized and shall be made by the §504 or ARD 

committee, as appropriate. 

 

Accommodations for State Assessments 

An accommodation used in the classroom for learning may invalidate or compromise the 

security and integrity of state assessments; therefore, not all accommodations suitable for 

instruction are allowed during the state assessments. For students who receive §504 or special 

education services, the decision for student use of accommodations during the statewide 

assessments shall be made by the §504 or ARD committee. 

 

RE-EVALUATION / EXIT PROCEDURES 

 

Dyslexia is a lifelong condition. According to Texas Education Code §38.003(b-1), a student 

determined to have dyslexia during screening or testing or accommodated because of dyslexia 

may not be rescreened or retested for dyslexia for the purpose of reassessing the student’s need 

for accommodations until the district reevaluates the information obtained from previous 

screening or testing of the student. Ongoing progress monitoring by the school and an annual 

review will be conducted by the student’s §504 or ARD committee to discuss student progress 

and evaluate the effectiveness of accommodations.  

  

Exit criteria is the following:  

 Parent request 

 The student has made progress and is being successful in reading, writing, and spelling and 

the (§504 or ARD) committee has determined that there is no longer an educational need 

based on classroom grades and state standardized tests. 

 

PROVIDERS OF DYSLEXIA INSTRUCTION 
 

Teachers, such as reading specialists, master reading teachers, general education classroom 

teachers, or special education teachers who provide dyslexia intervention for students are not 

required to hold a specific license or certification; however, they must at a minimum have 

additional documented dyslexia training aligned to 19 TAC §74.28(c) and must deliver the 

instruction with fidelity. 
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STAFF DEVELOPMENT 
 

PISD will ensure that educators who assess and teach students with dyslexia will receive training 

in the critical, evidence-based components of dyslexia instruction and delivery methods as 

described in the Dyslexia Handbook 2018 Update. To ensure that teachers are knowledgeable 

about dyslexia, TEC §21.054(b) and TAC §232.11(e) require educators who teach students with 

dyslexia to be trained in new research and practices related to dyslexia as a part of their 

continuing professional education (CPE) hours. This training may be offered in a variety of 

settings, including online courses. 

 

DOCUMENTATION AND RECORD KEEPING  
 

§504 and ARD records for students identified with dyslexia are developed and maintained 

electronically through Frontline Education. See PISD Handbooks for (§504 or ARD) for specific 

details.  

 

PEIMS: Students who have been screened, identified, and are receiving services for students 

with dyslexia must be reported in the district’s Public Education Information System (PEIMS).  

Coding for students identified with dyslexia shall be reported to the district’s PEIMS secretaries 

by the campus (§504 or ARD) Coordinators.   

 

PARENT AND COMMUNITY INVOLVEMENT 
 

Princeton ISD embraces the concept that the education of students is a partnership with parents 

and community.  Parents shall receive information related to program objectives and activities, 

which support the school process. 

 

Parents and community members are invited to be part of Princeton ISD Site-Based Decision 

Committee.  District/Campus improvement plans will address the needs of the dyslexic student. 

Parents are involved in every phase of the Dyslexia Program, including screening, referral, and 

provision of services. 

 

ADDITIONAL INFORMATION 
 

Dyslexia Handbook: Procedures Concerning Dyslexia and Related Disorders 2018 Update, 

(Texas Education Agency) 

Texas Education Code §38.003 (State Law) 

Texas Administrative Code §74.28 (State Board of Education Rule) 

 

For further information on this or any program offered at Princeton ISD, please contact the 

following personnel: 

 

Jackie Hendricks,       (469) 952-5400 

Deputy Superintendent  

   

Campus Principal or Counselor    (469) 952-5400 
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Common Risk Factors Associated with Dyslexia 
(Dyslexia Handbook, 2018 Update) 

 
If the following behaviors are unexpected for an individual’s age, educational level, or cognitive 
abilities, they may be risk factors associated with dyslexia. A student with dyslexia usually 
exhibits several of these behaviors that persist over time and interfere with his/her learning. A 
family history of dyslexia may be present; in fact, recent studies reveal that the whole 
spectrum of reading disabilities is strongly determined by genetic predispositions (inherited 
aptitudes) (Olson, Keenan, Byrne, & Samuelsson, 2014). 
 
The following characteristics identify risk factors associated with dyslexia at different stages or 
grade levels. 
Preschool 

 Delay in learning to talk 

 Difficulty with rhyming 

 Difficulty pronouncing words (e.g., “pusgetti” for “spaghetti,” “mawn lower” for “lawn 
mower”) 

 Poor auditory memory for nursery rhymes and chants 

 Difficulty in adding new vocabulary words 

 Inability to recall the right word (word retrieval) 

 Trouble learning and naming letters and numbers and remembering the letters in 
his/her name 

 Aversion to print (e.g., doesn’t enjoy following along if book is read aloud) 
 

Kindergarten and First Grade 

 Difficulty breaking words into smaller parts (syllables) (e.g., “baseball” can be pulled 
apart into “base” “ ball” or “napkin” can be pulled apart into “nap” “kin”) 

 Difficulty identifying and manipulating sounds in syllables (e.g., “man” sounded out as 
/m/ /ă/ /n/) 

 Difficulty remembering the names of letters and recalling their corresponding sounds 

 Difficulty decoding single words (reading single words in isolation) 

 Difficulty spelling words the way they sound (phonetically) or remembering letter 
sequences in very common words seen often in print ( e.g., “sed” for “said”) 

 
Second Grade and Third Grade 
Many of the previously described behaviors remain problematic along with the following: 

 Difficulty recognizing common sight words (e.g., “to,” “said,” “been”) 

 Difficulty decoding single words 

 Difficulty recalling the correct sounds for letters and letter patterns in reading 

 Difficulty connecting speech sounds with appropriate letter or letter combinations and 
omitting letters in words for spelling (e.g., “after” spelled “eftr”) 

 Difficulty reading fluently (e.g., slow, inaccurate, and/or without expression) 

 Difficulty decoding unfamiliar words in sentences using knowledge of phonics 

The Dyslexia Handbook, (TEA, 2014) 
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 Reliance on picture clues, story theme, or guessing at words 

 Difficulty with written expression 
 

Fourth Grade through Sixth Grade  
Many of the previously described behaviors remain problematic along with the following: 

 Difficulty reading aloud (e.g., fear of reading aloud in front of classmates) 

 Avoidance of reading (e.g., particularly for pleasure) 

 Acquisition of less vocabulary due to reduced independent reading 

 Use of less complicated words in writing that are easier to spell than more appropriate 
words (e.g., “big” instead of “enormous”) 

 Reliance on listening rather than reading for comprehension 
 

Middle School and High School 
Many of the previously described behaviors remain problematic along with the following: 

 Difficulty with the volume of reading and written work 

 Frustration with the amount of time required and energy expended for reading 

 Difficulty with written assignments 

 Tendency to avoid reading (particularly for pleasure) 

 Difficulty learning a foreign language 
 
Postsecondary 
Some students will not be identified prior to entering college as having dyslexia. The early years 
of reading difficulties evolve into slow, labored reading fluency. Many students will experience 
extreme frustration and fatigue due to the increasing demands of reading as the result of 
dyslexia. In making a diagnosis for dyslexia, a student’s reading history, familial/genetic 
predisposition, and assessment history are critical. Many of the previously described behaviors 
may remain problematic along with the following: 
 

 Difficulty pronouncing names of people and places or parts of words 

 Difficulty remembering names of people and places 

 Difficulty with word retrieval 

 Difficulty with spoken vocabulary 

 Difficulty completing the reading demands for multiple course requirements 

 Difficulty with note-taking 

 Difficulty with written production 

 Difficulty remembering sequences (e.g., mathematical and/or scientific formulas) 
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Instructional Accommodations for Students with Disabilities 
(Dyslexia Handbook, 2018 Update) 

 
Students with dyslexia who receive dyslexia instruction that contains the components described in this 
chapter will be better equipped to meet the demands of grade-level or course instruction. In addition to 
dyslexia instruction, accommodations provide the student with dyslexia effective and equitable access 
to grade-level or course instruction in the general education classroom. Accommodations are not one 
size fits all; rather, the impact of dyslexia on each individual student determines the necessary 
accommodation. Listed below are examples of reasonable classroom accommodations:  
 
• Copies of notes (e.g., teacher- or peer-provided)  
• Note-taking assistance  
• Additional time on class assignments and tests  
• Reduced/shortened assignments (e.g., chunking assignments into manageable units, fewer items given 
on a classroom test or homework assignment without eliminating concepts, or student planner to assist 
with assignments)  
• Alternative test location that provides a quiet environment and reduces distractions  
• Priority seating assignment  
• Oral reading of directions or written material  
• Word banks  
• Audiobooks  
• Text to speech  
• Speech to text  
• Electronic spellers  
• Electronic dictionaries  
• Formula charts  
• Adaptive learning tools and features in software programs  
 
Accommodations are changes to materials, actions, or techniques, including the use of technology, that 
enable students with disabilities to participate meaningfully in grade-level or course instruction. The use 
of accommodations occurs primarily during classroom instruction as educators use various instructional 
strategies to meet the needs of each student. A student may need an accommodation only temporarily 
while learning a new skill, or a student might require the accommodation throughout the school year 
and over several years including beyond graduation. 
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Useful Technologies to Support Students with Dyslexia 
 
The Technology Integration for Students with Dyslexia online tool (TEC §38.0031) is a resource 

developed to support school districts and charter schools in making instructional decisions regarding 

technology that benefit students with dyslexia and related disorders. For more information and to view 

this source, visit https://www.region10.org/programs/dyslexia/techplan/. 

Auto Correct and Auto Text - This feature allows a user to change how word processing corrects and 

formats text while typing.  

Auto Summary - With this feature, a user can highlight the key aspects of text and assemble them to 

create a summary. For example, a student can use this feature to auto-summarize a collection of science 

articles or even create an abstract for a finished history report.  

Contrast or Color Display - A user can adjust the settings to make text and images on the screen appear 

larger and improve the contrast between items on the screen. This option allows the user to set a high-

contrast color scheme that heightens the contrast of text and images on the computer screen, making 

items more distinct and easier to identify. 

Document Template - With this feature, a user can create a document template using a pre-formatted 

file-type. In the template, many features, such as font, size, color, background, and pictures, are pre-

formatted; however, a user can also edit them for personal preference.  

Movement of the Mouse - A user can change how the mouse pointer appears and turn on other 

features based on personal preference to make using the mouse easier.  

Readability - With this feature, a user can check the readability statistics as part of the spelling and 

grammar check.  

Speech Recognition - This feature allows the user to access speech recognition to navigate the 

computer by voice rather than via keyboard and mouse.  

Speed of the Keystrokes - This feature allows the user the option to set filter keys to run when logging 

on to Windows. For example, changes can be made to ignore keystrokes that occur in rapid succession 

and/or keystrokes that are held down for several seconds unintentionally.  

Spelling and Grammar Check - The user may correct typos and misspelled words while composing text 

using the AutoCorrect feature. AutoCorrect is set up by default with a list of typical misspellings and 

symbols, but a user can modify the list to suit specific needs. 

Speech to Text:  translates spoken words into text. Examples: Efofex Software, e-Speaking, 

SchoolFreeware, and Speech Recognition in Windows XP. 

Text to Speech - This feature allows a user to access a basic screen reader called Narrator, which reads 

text on the screen aloud while using the computer. Examples: Balabolka, Mac, Microsoft Word, Natural 

Reader, Outlook 2010, and Wordtalk. 

Thesaurus - A user can click on an individual word or phrase to get alternative word choices. 

Digital Books - Digital books websites can be useful. Individuals with dyslexia are eligible to obtain digital 

books, including digital textbooks. 

Concept Mapping – Software and apps that utilize concept mapping can assist students in organizing 

and synthesizing information to make the broader connections necessary for reading comprehension 

and writing assistance that result in improved performance in content-area instruction. Examples are: 

Bubbl.US, Gliffy, Inspiration/Kidspiration, Lucid Chart, Mindmeister, Mindomo, MyStudyBar, Quicklyst, 

Statebox, Time Line, Maker, VocabularySpellingCity, and Webspiration.  
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Vocabulary can be explored by using websites such as Lexipedia, MathWords, Visual Thesaurus, 

Visuwords, VocabAhead, and WordSmyth. For students with dyslexia, slower or difficult reading leads to 

reduced vocabulary knowledge. 

Web 2.0 Tools – Blogs and multi-media tools have made the Internet a participatory, interactive place 

where readers create, collaborate, and share information, bringing new and powerful opportunities to 

the classroom. Students can interface via text-to-speech (TTS) and screen reader (SR) by accessing a 

variety of resources.  

Technology for Mobile handheld Devices, and/or Tablet - The price, capacity, and flexibility of handheld 

devices make them attractive complements to laptop and desktop computing for students with dyslexia. 
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Ineffective Treatment for Dyslexia 
(Dyslexia Handbook, 2018 Update) 

 
Interventions that claim to treat dyslexia in the absence of print are generally ineffective. Claims of 
ineffective treatments for dyslexia may use terms or techniques described as “brain training,” “crossing the 
midline,” “balance therapy,” and others. While some treatments may ameliorate conditions other than 
dyslexia, their use for students with dyslexia has not been proven effective. Figure 4.2 addresses some 
commonly advertised interventions that may be purported to treat dyslexia, but scientific, peer-reviewed 
research has demonstrated ineffective results for students with dyslexia.  
 

Treatments Ineffective for Dyslexia 
Examples What Research Has Found Citation 

Colored Overlays and 
Colored Lenses 

“Consistent with previous reviews and 
advice from several professional bodies, we 
conclude that the use of coloured overlays 
to ameliorate reading difficulties cannot be 
endorsed and that any benefits reported in 
clinical settings are likely to be the result of 
placebo, practice, or Hawthorne effects.” 
 

Griffiths, P.G., Taylor, R.H., Henderson, L.M., & 
Barrett, B.T. (2016). The effect of coloured 
overlays and lenses on reading: a systematic 
review of the literature. Ophthalmic & 
Physiological Optics, 36, 519–544. 
https://doi.org/ 10.1111/opo.12316 

Specialized fonts designed 
for people with dyslexia 

“Dyslexie font did not lead to improved 
reading compared to normal ‘Arial’ font, 
nor was it preferred by most students.” 

Kuster, S. M., van Weerdenburg, M., Gompel, 
M., & Bosman, A. M. (2018). Dyslexie font does 
not benefit reading in children with or without 
dyslexia. Annals of Dyslexia, 68, 25-42. 
https://doi.org/10.1007/s11881-017-0154-6 

Vision Therapy “Scientific evidence does not support the 
claims that visual training, muscle 
exercises, ocular pursuit-and-tracking 
exercises, behavioral/ perceptual vision 
therapy, ‘training’ glasses, prisms, and 
colored lenses and filters are effective 
direct or indirect treatments for learning 
disabilities. There is no valid evidence that 
children who participate in vision therapy 
are more responsive to educational 
instruction than children who do not 
participate.” 
 

Handler, S.M., Fierson, W.M., et al. (2011). 
Joint technical report - learning disabilities, 
dyslexia, and vision. Pediatrics, 127, e818-56. 
https://doi.org/10.1542/peds.2010-3670 

Specific Working Memory 
Training Programs 

“The authors conclude that working 
memory training programs appear to 
produce short-term, specific training 
effects that do not generalize to measures 
of ‘real-world’ cognitive skills. These results 
seriously question the practical and 
theoretical importance of current 
computerized working memory programs 
as methods of training working memory 
skills.” 
 

Melby-Lervåg, M., Redick, T. & Hulme, C. 
(2016). Working memory training does not 
improve performance on measures of 
intelligence or other measures of “far 
transfer”: Evidence from a meta-analytic 
review. Perspectives on Psychological Science, 
11, 512-534. https://DOI: 
10.1177/1745691616635612 
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